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Abstract
Teaching English to young learners is always challenging. Young learners have a short concentration span, and
they like learning by doing. Teachers of young learners must be creative to arrange classroom activities to
accommodate young learners' characteristics. Playing games is a type of exercise that can motivate and engage
young learners in learning—children like games for sure. The use of fun in the English classroom can help teachers
provide education in more natural ways and more challenging for their young learners. Games can make learning
a language less stressful and more comfortable for the students. There are typical traditional games that could build
children's characters. Ular Naga is one of the classic games that still exists in Indonesia. This paper is to offer
another way to use the Ular Naga game in an English classroom. Ular naga game can be used as an alternative
teaching strategy for the teachers to teach English, especially to teach the students speaking and enhance their
vocabulary.
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INTRODUCTION
Children are characterized as individuals who cannot learn all the time (Hang, 2017) seriously.
They have a short concentration span, which can last not more than 90 minutes of study
(Fajarina, 2017). They like moving, playing, and doing more physical activities when learning
(Lestari, 2003). That is why teachers should use various kinds of teaching strategies and
classroom activities to make students keep concentrated and enjoy learning. English is a foreign
language in Indonesia (Lauder, 2008). As a foreign language, English is taught as a compulsory
subject from grade 7 at the lower secondary level (Alwasilah, 2013). Besides, the government
also mentions that English can be taught in elementary schools as a local content subject
(Alwasilah, 2013; Iskandar, 2015). Further, Iskandar (2015) explained that there are some
reasons for teaching English in elementary schools, i.e., earlier language learning is better, the
demands from parents (Hawanti, 2014), and the trends that impact on global economic
development.
Teaching English for young learners is challenging and demanding (Copland et al., 2014),
related to the teachers' competencies, schools' facilities, and teaching resources, especially for
the schools in rural areas. This condition creates a problem for the teachers to deliver the
materials appropriately. Moreover, many are not trained to teach English in elementary schools
(Hawanti, 2014). However, in general, children have common characteristics: learning by
doing, playing, moving around, competing, getting rewards, talking, and working in groups
(Juhana, 2014). The English teachers should know these characteristics since their knowledge
will influence their techniques or teaching methods and classroom activities.
Children like games for sure. They can learn many things through games, including learning a
foreign language (Klimova, 2015). The use of fun in the English classroom can help teachers
provide learning in more natural ways and more challenging for their students (Ibrahim, 2017).
Also, games can make learning a language less stressful and more comfortable for the students.

200 | Book Chapter homepage: https://proceedings.aecon.ump.ac.id/index.php/aecon/issue/view/1

ISBN: 978-602-6697-64-6

A pleasure activity with a set of rules and objectives is defined as a game ( Hadfield, 1999 as
cited in Hang, 2017).
From the definition, it becomes clear that games in the English classroom bring benefits for the
teachers and the students. Lee (1995, as cited in Gozcu and Caganaga, 2016) mentioned some
benefits of games for the students: allow the students to experience the unusual routine,
motivate and challenge the students, encourage the students to interact and communicate more
actively with peers, create contexts to use the language in a meaningful way, reduce worries
since the students are relaxed and enjoy learning in fun ways (Juhana, 2014).
Indonesia is a country with rich ethnicities and cultures, and one of them is traditional games.
Traditional games represent the values of life of each race and province. They contain preserved
philosophy and noble values passed down from their ancestors. The local culture and local
environment shape traditional games for children in each region and society (Sulistyaningtyas
and Fauziah, 2018). Adults and children can play many classic games. When playing the games,
they learn how to develop good characters because they are played in groups and are
competitive. Children learn how to cooperate, take turns, respect each other, and be supportive.
Ular naga is one of the traditional games which are often played by children in Indonesia.
This paper is to offer another way to use the Ular Naga game in an English classroom. Ular
naga game can be used as an alternative teaching strategy for the teachers to teach English,
especially to teach the students speaking and enhance their vocabulary. This game is exciting
because it involves many children to play. Besides, it is simple, and it does not need special
equipment.
Teaching English for young learners In Indonesia
Teaching English for young learners has become a significant issue in Indonesia. Although
English teaching has been happening for many years ( Imaniah and Nargis, 2017), the pros and
cons are still happening regarding teaching English in elementary schools. The pros argue that
it is better to teach English earlier because children can acquire and learn a language quickly
and better when they are still young. The cons say that children are not ready to learn a foreign
language because they have to master their first language; otherwise, they will get problems in
their language learning process (Nufus, 2018).
The government of Indonesia has acknowledged the teaching of English in elementary schools
since 2004 (Nufus, 2018) as a local content subject. Most of the elementary schools have
included English as one of the elective subjects in their curriculum. The problems then arise
because many schools do not have relevant teachers for teaching English to their students
(Kasihani,___). The teachers who teach English are not trained to teach English, so English
teaching in primary schools is not yet met the expectation (Hawanti, 2014). In the 2013
curriculum, English is only for grade 3 and grade 6 students and is not included in the local
content subject means that schools may apply English and may not apply English in their
curriculum (Maili and Hestiningsih, 2017). The schools that include English in their
curriculum must meet some English teachers with relevant English education background and
sufficient facilities and teaching resources. The teachers should be qualified in the English
language and teach English to young learners (Lestari, 2003).
On the contrary, if the schools do not have English teachers with an English education
background and lack facilities and limited teaching resources, they cannot teach their students
English. In curriculum 2013, the schools can introduce English since they are in year 3 to year
6. It is assumed that the students in year 3 to year six are already settled to learn their first
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language and learn other languages. They already can read and write well. Teachers with no
qualification in the English language and teaching English to young learners will create
problems such as the accuracy of pronunciation, the messy and wrong sentences produced by
the teachers, the way to manage the class, the skills to plan the teaching the assessment process.
Characteristics of Young Learners
Young learners are divided into three groups (Pinter, 2011, as cited in Pukas, 2017) suggested,
i.e. Pre-school at about the age of three; primary school at around the age of 5-7 and finish
primary school 11 or 12. However, some countries may have different categories of young
learners at around 13 or 14. Young learners have several talents and attribute to learn a foreign
language (Pukas, 2017). The several attributes belong to children can help them learn English.
Halliwell (1992, cited in Pukas 2017) claimed that children could interpret without
understanding the individual words, use limited language creatively, learn indirectly, find and
create fun in what they do, are imaginative, and enthusiastic in talking.
The teachers of English to young learners should know children's characteristics to create
exciting and meaningful learning. Children are creative and require imaginative experiences in
particular. They like doing physical movements and activities (Pukas, 2017). Further, she
explained that most young learners' tasks could require a lot of action and the senses. Playing
and fun should be the keywords to characterize the approach of the instructor. Young learners
can naturally learn a language through the game.
Games for teaching English to young learners
Several considerations should be taken into account when selecting an activity for young
language learners. Lynne (2001, as cited in Pukas 2017) lists the six criteria of the student's
mission, which it considers to be the key to determining whether the relevant task or activity
is appropriate for the student or not; This also helps the teachers assess their learning ability.
The six assignment demands are cognitive, language, interactional, metalinguistic,
involvement, and physical.
A game is defined as an activity with rules, a goal, and an element of fun (Hadfield 1998, as
cited in Klimova 2015). Using the game to teach the language effectively and positively impacts
the students' attitude toward language learning. The introduction of English games into the
classroom will build up interest in the school. Games will draw students' attention during the
teaching-learning process because they like to play games. Besides, games can also inspire
students to be involved in the teaching-learning process. There are some arguments
underpinned by the ideas of using games in the English classroom, as proposed by Ibrahim
(2017), i.e., games can generate spontaneous interaction amongst the children, create a
supportive environment, and make the interaction between learners with the teacher is less
threatening. Playing games also encourage the children to improve thought, both emotionally
and socially.
Indonesia has many traditional games; however, classic games are not played by many children
because many do not know how to play them, and many adults do not know the types of
traditional games that exist. Simultaneously, classic games are fun to play and contain life's
values and excellent characteristics of life.
Buildings characters through playing traditional games
There are typical classic games that could build children's characters (Nugraha and Sulistyorini,
2018). A study by Kamal (2016) revealed an increase in children's social skills by playing this
game, such as cooperation, responsibility, and help a friend. Many traditional games can not be

202 | Book Chapter homepage: https://proceedings.aecon.ump.ac.id/index.php/aecon/issue/view/1

ISBN: 978-602-6697-64-6

played solo or individually; they should be in a group of children. That is why playing classic
games can help enhance the children's cooperation, collaboration, sharing, appreciating others,
and discipline. Ular Naga is one of the classic games that still exists in Indonesia. Many children
play this game. According to the Prihariyani (2018 as cited in Pramudyani 2020), Ular Naga is
a game that effective to develop language skills for the student to express their verbal language.
This game also can be a method to create a social aspect for children. With Ular Naga,
children can improve children's social development in collaboration, responsibility, and
tolerance.
Ular Naga is played in the late afternoon in the fields. Child in the City website (2015) explains
the steps of playing this Ular Naga game: two children will act as a gatekeeper, using their arms
as barriers. Other children line up sequentially according to their height; children who are
behind holding on to the waist of his/her friend in front, and so forming a long 'snake.' The
snake then goes through the gate while singing a song:
'Ular naga panjangnya bukan kepalang'
'Menjalar-jalar selalu kian kemari'
'Umpan yang lezat, itu yang dicari'
'Kini dianya yang terbelakang'
("Dragon snake of untold length…)
The 'gates' will close at the end of the song and randomly trap a child. The two children who
acted as the gates will argue to affect children who are caught to choose one of them and stand
behind them. And so on until all children entangled.
The traditional game Ular Naga with singing can sharpen the children's intelligence. This
game can be played across ages and does not emphasize too much winning and losing.
Indirectly, this teaches spiritual intelligence. Besides, Ular Naga can also help children build
their sportive, spatial intelligence, and musicals intelligence (Ahmadun, 2019). Further,
Pramudyani (2020) study revealed that one aspect that can be developed by playing the Ular
Naga game is religious and moral values. The child can create the ability to understand the
rules, and learn to feel free with the activities, understand the reward and punishment.
Modifying Ular Naga game to teach English
Ular Naga as a game consists of activities that can be modified to teach students speaking and
vocabulary. The first thing to do in changing this game is understanding its set of rules. Then,
the teachers should decide the teaching materials. In this paper, the topic presented is Fruits
and Tastes. The students will be practicing how to ask about their friends' favorite fruits and
the taste, whether it is sweet, sour, or bitter.
There are two phases to use the Ular Naga game in teaching: the beginning and developing
steps.
a. Beginning phase. In this phase, the teacher must introduce the topic to the students. She/ he
has to make sure that the students can ask questions about their friends' favorite fruits and
how they taste, such as: What is your favorite fruit? or What fruit do you like? What is the
taste of (mention the fruit)? or Why do you like it?. The students also need to learn the name
of fruits and their taste. So, before playing the game, the teacher should make sure that they
understand the fruits' name. The teacher also needs to prepare an evaluation sheet that should
be completed by the students once they finished playing the game. The evaluation sheet can
be in the form of a table consisting of the fruits' name and the fruits' taste.
b. Modification activities of the game. In this step, the students are playing the Ular Naga game,
which has been modified. Before playing the game, the teacher must tell the students the
rules and the steps to play the game. Make sure that the students understand to avoid chaos
and confusion during their playing game. The teacher then follows these steps:
 Two children act as a gatekeeper by using their arms as barriers.
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Other children line up sequentially. They make a line based according to their height.
Children behind hold on to the waist of his/her friend in front, forming a long 'snake.
 The snake then goes through the gate while singing a song. This song can be modified
into an English song. However, if the teacher wants to keep using the original music of
Ular, Naga is fine.
 The 'gates' will close at the end of the song and randomly trap a child.
 The two children who acted as the gates will ask the question as an example below:
Gatekeeper 1: What is your favorite fruit?
A caught child: My favorite fruit is banana
Gatekeeper 2: What is the taste of the banana?
A caught child: It is sweet.
 Then the caught child will replace the gatekeeper and stand as a gate.
 Gatekeeper 1 then joins the line and forming the snake. He must be at the very back of
the line.
 Then the snake goes through the gate again while singing.
 The gatekeeper will ask similar questions as before. Then the child caught will replace
the concierge 2.
 Gatekeeper 2 then joins the line and forming the snake. He must be at the very back of
the line.
 And so on until all children entangled.
This modification of the Ular Naga will allow all students to ask questions and answer the
questions. There is no winner or loser in this game because it focuses on asking and answering
Fruits and Tastes' targeted vocabulary. For evaluation, as the teacher prepares it, the students
should complete the task, filling the table of fruits' name and their tastes. The teacher can also
check the students' pronunciation of fruits and the flavors before closing the meeting.
What characters can the students develop from playing this Ular Naga game? From the game's
step-by-step rule, it is clear that the students should work in a group and take turns in acting out
as gatekeepers. These activities train the students to be tolerant and patient in waiting for their
turn. The students learn to appreciate others when holding on to their friends' waist in front and
forming a long snake. When walking through the gate while singing, they also learn how to
keep moving in balance to keep the friend's hand holding the waist. It needs good cooperation
among the members of the group. In playing the game, the students can use their ability to
build relationships that can work well for the game.
There are several benefits of traditional games, as explained by Aisyah (2017). In the Ular Naga
game, i.e., 1) classic games prefer to use equipment and resources in the surrounding area. It
spurs the children's imagination and creativity. Ular Naga game does not need any particular
types of equipment to play. It just needs the students to use their physic to move around, 2)
traditional game prioritizes mutual enjoyment variables and focuses more on developing
interpersonal skills. Ular Naga game involves many players. It gives the students a chance to
build their interpersonal potential, 3) traditional games have noble ideals, such as mutual values,
fairness, obligation, broad-mindedness, accomplishment, and adherence to the rules. In the Ular
Naga game, the students learn how to play the game legally. They also know how to follow the
laws of the game, and they become obedient and discipline.
CONCLUSION
In short, teaching English to young learners is challenging and demanding. Young learners have
a short concentration span, and they like learning by doing. Besides, they are very active and
want to talk. That is why the teacher should be smart in selecting a learning activity that can
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accommodate young learners' features. The teachers need to know about the English language
and the teaching of English to young learners. Incorporating games in English language
teaching will motivate and engage the students in learning and build and develop social skills
and characters.
Playing games, particularly traditional games, is intended to encourage children to gain more
benefits from learning. Classic games also contain moral values, local wisdom, and the
importance of life inherited from their ancestors. A traditional game such as Ular Naga can be
one of the games to play. This paper offers a modification of the Ular Naga game to teach
English to young learners. This game's change is based on the assumption that Ular Naga is
easy to play, does not need particular equipment types, and involves many players. Playing the
Ular Naga game can be a strategy to develop some aspects of the students' cognitive and social
intelligence. Children are engaged in a short conversation and respond, and it can indicate their
language competence. Besides, they can express their feeling of happiness, sadness,
disappointment when they can answer the questions or can not answer the questions correctly.
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