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Abstract
The 2013 curriculum of Indonesia requires authentic assessment, where students are assessed for their attitude,
cognitive and skill. The aim of this study was to know the EFL teachers’ practices of authentic assessment in EFL
Class. The research was conducted to 8 English teachers . Qualitative research using case study was used in this
research. Observation and documentation were used in this research as the data collecting technique. Data analysis
includes data collection, data reduction, data presentation, and data verification. The results showed that most of
the teachers had used authentic assessments in their teaching. The authentic assessment is generally aimed at
making students to be able to practice English in the real world. The authentic assessment was generally in the
form of a performance based assessmnet by asking students to demonstrate the task gave to them. Some teachers
also provide real life assessment to support the students learning.
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INTRODUCTION
The 2013 curriculum requires the use of authentic assessment (authentic assessment), where
students are assessed for their readiness, process, and learning outcomes as a whole (Rizavega,
2018). The integration of the three components of the assessment will illustrate the capacity
and learning acquisition of students . Previous curriculum assessments were based only on the
end result of learning. (Alsamani, 2014). The 2013 curriculum, which requires the use of
authentic assessment, provides a new paradigm in the process of assessing student learning
outcomes. (Huda, 2017). The Assessment in the 2013 Curriculum requires the implementation
of affective, cognitive, and psychomotor assessments (Wahyuni & Pratiwi, 2017).
Permendiknas No. 27, 2007 and No. 66, 2013 about Education Assessment Standards stated
that educational assessment is the process of collecting and processing information to
determine the achievement of student learning outcomes, which is carried out systematically
and continuously (Ikhsan, 2017) . Assessment is an integral part of the learning process, which
includes evidence that guides the achievement of student learning outcomes. Therefore, the
assessment is carried out in an integrated manner with learning activities (Saefurrohman &
Balinas, 2016).
One of the emphases in the 2013 curriculum is authentic assessment. Authentic assessment is
the activity of assessing students that emphasize on the process and the results with various
assessment instruments based on Competency Standards (SK) or Core Competencies (KI) and
Basic Competencies (KD). (Mohamadi, 2018). Therefore, in the end, the achievement is
followed by the ability to apply what they have to the real world.
The application of authentic assessment has the potential to bring various benefits and
advantages. The students can play an active role in the assessment process. It can also reduce
students anxiety of getting bad grades that can interfere with their self-esteem (Saefurrohman,
2018). An authentic assessment provides valuable information to teachers on the student
progress and success.
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In reality the practice of authentic assessment has not been running optimally (Mattarima &
Hamdan, 2011). Based on the results of observations by conducting a preliminary study at
several high schools in Banyumas, it was found that the application of authentic assessment
was not applied optimally because the teacher only made assessments in the form of traditional
one. Thus this study aimed ay finding out the teachers parctice of using authentic assessment
in EFL Class.
METHODS
This research used a case study (Study, 2011). It was aimed at finding out the real
implementation of authentic assessment in the EFL class. 8 EFL teachers who conduct the
teachers' professional development program in Universitas Muhammadiyah Purwokerto were
used as the respondents of the study. The observation was used as the data collecting technique.
Data analyzed using integrative data analysis includes data collection, data reduction, data
presentation, and data verification (Williamson et al., 2018).
RESULTS AND DISCUSSION
The data was obtained from the observation of 8 teachers, and the results and discussion are as
follows:
1. Teacher 1
Observation of teacher one was carried out on April 5, 2017. The results showed that teacher 1
opened the learning process by showing the video to students and asking students about the
video. Teacher 1 also gave several pictures to support the material. The discussion based
aseesment was applied in the teaching and learning process.
Teachers 1 divided the students in three groups. Then the teacher gave several examples of
notices and asked students to read and repeat the reading contained in the text. Teachers then
gave some problems statement and sak the students to discuss it in the group. The next
assessmnet also also gave questions in the multiple-choice form and pointing out the students
in each group to show their answers. The last assessment was carried out by giving an envelope
to each group and the teacher prepared several pictures related to the sentences in the envelope
by taping them to various corners of the classroom. Next, students must match the sentences
on the envelope and the pictures provided by the teacher. At the end of the lesson, the teacher
asks students where they usually found these kinds of notices and they are associated with reallife around them.
2. Teacher 2
Observation of teacher two was carried out on April 5, 2017. The results of this observation
indicate that teacher 2 provided some kinds of assessments given to students. Teacher 2 opened
the learning process by directly showing the material that students will learn at that time, he
then gave an example of various example messages and asked students to read and give their
opinion about what was in the message. Another assesssment was the students asked to answer
the questions based on the real life and appointed several students to express their answer. The
following assessment, the teacher gave an envelope containing a topic that was quite familiar
to students and the students were asked to make messages related to the topic they got.
3. Teacher 3
Observations to teacher four were carried out on April 6, 2017. The results showed that teacher
4 gave four kinds of assessment to students. These assessments are always linked to the reallife of students. The teacher opened the lesson by showing various pictures of various events
and asking students to provide solutions as well as guess what they will learn at that time.
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The teacher forms groups of students consisting of 3 students. Then the teacher asks students
to analyze the meaning and tenses in the text. the teacher then gave envelopes to each group.
Each group must match the picture with the meaning that has been prepared by the teacher on
a paper. Then they presented their results. Teacher 3 also gave individual exercises for the next
assessment to find out whether students have been able to grasp the material and relate it to the
lives around them. The next assessment was the teacher provides a situation on a paper and
asks students to make a notice based on this situation The students presented their results.
4. Teacher 4
Observations to teacher five were carried out on April 6, 2017. The results showed that teacher
5 conducted three kinds of assessments for students. The teacher opens the lesson by showing
a screenshot of a short message via WhatsApp that is familiar to students; then, students are
asked to read and give opinions about the contents of the Short Message.
The first assessment conducted by teacher 4 was by giving a short message in the form of an
audio dialogue and asking students to listen to the dialogue. Then the teacher gives a paper
containing the exercise and asks students to answer questions related to the dialogue. After that,
the teacher provides material directly to students and also provides examples of short messages
for later analysis by students. Another assessment carried out by the teacher was asking the
students to make some groups and gave short text messages, then the teacher gave snakes and
ladders game. Then the representatives from the two groups were asked to play the game and
answer the questions according to the short text messages they had. The final assessment was
carried out by the teacher was, asking students to make a mind map of ashort message text, the
students were asked to present their results in front of the class.
5. Teacher 5
Observations to teacher 5 were carried out on April 6, 2017. There were four kinds of
assessments conducted by teacher 5. The first assessment conducted by teacher 5 was providing
various examples of short text messages and analyzed it together. After that, it was followed
by a second assessment in which the teacher devided the students into several groups. In this
assessment, the students were asked to answer questions based on short messages then write
their answers on the board, the result of the students anwered was discussed in the class. The
next assessment is carried out by providing a situational card where students must make a short
message according to what they get and give their answers to their partners for later reply. After
that, students are asked to performed it in the class. The teacher also provided feedback to
students.
6. Teacher 6
Observations of teacher 6 were carried out on April 7, 2017. Teacher opened the lesson by
giving various examples of sign images and asking students about the images. The teacher links
the material to be provided with the real life of students. Teacher 6 gives two kinds of
assessment to students.
The first assessment were asking the students to answer the questions according to the notice
text in the exercise questions, then they discussed it together. Then the second assessment was
carried out by asking students to find synonyms for the words in the notice text to come forward
then and be analyzed together with the teacher. At the end of the lesson, the teacher asks
students to look for 2 sample notices around them and send them to the teacher via WhatsApp.
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7. Teacher 7
Observations on teacher 7 were carried out on April 7, 2017.. At the begining, teacher 7 directly
provides the material to students at the beginning of the learning process. However, the teacher
relates the material to life around students. Teacher 7 gives some kinds of assessment to
students.
The first assessment was the students are asked to match the picture with the appropriate
sentence about the notice and disscussed it together and the students should discussed it in the
class. The next assessment was making a notice from the the picture provided by the teacher .
The students performed it in front of the class and the teachers gave a feedback
8. Teacher 8
Observations on teacher 8 were carried out on April 7, 2017. There were three kinds of
assessments carried out by teacher 8 in the learning process. In the opening stage, teacher 8
asked students if they have seen any clues or warnings around them. Then, the teacher provides
a video of the situation, and students are asked to analyze what they got from the video.
The first assessment was carried out by the teacher by dividing the students into pairs and
answering several questions based on the signs provided by teacher nine on the exercise sheet.
Then the second assessment was carried by asking the students to answer some questions, and
then they have to present their results. The third assessment was giving a situation card to
students, and students were asked to make a notice based on the situation they got. Then,
students present theirwork in front of the class. At the end of the lesson, teacher 9 provides
feedback to students and repeats the material being taught at that time.
Learning a language is learning how to communicate, language learning should not only be
focused on learning about language rules, but students are also trained to be skilled at using the
rules of the language they master for communication needs. Students are said to be successful
in learning a language if they are able to use it for communication. Therefore, to find out the
real competence of students in language, authentic assessment is used. The majority of EFL
teachers used performance assessment to reach the goal of the communication in english
Performance assessment allows direct measurement of student performance as an indicator of
the competenciesbeing taught. The students are required to show work in concrete situations
and reflects their mastery in communication. Performance assessment directly related to the
context of the real world situation and it can be easily observed by the teachers.
Performance assessment emphasizes the ability of students to demonstrate real and meaningful
knowledge. The activities are not just ask or tap knowledge that students already know, but
perform it from the knowledge that has been mastered.
Based on this explanation, it can be concluded that authentic assessment using performance
assessment help students to learn directly from the real word for the purpose of communication.
Thus, the goal of communication in learning language can be achieved.
CONCLUSION
The result concluded that most of the teachers have used authentic assessments in their
teaching. The authentic assessment used was aimed at getting students to be able to practice
English material/conversations in the real world. The authentic assessment was generally in the
form of a performance based assessmnet by asking students to demonstrate the task gave to
them. Some teachers also provide real life assessment to support the students learing.
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